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This issue of the BSA Sociology Teacher journal 
comes after the EU referendum result.  The 
phrase “May you live in interesting times” 
comes to mind: the result to leave the EU has 
since led to David Cameron stepping down as 
Prime Minister, George Osbourne stating he 
will not run for leadership, an unprecedented 
number of resignations for Labour in the 
Shadow cabinet, the SNP making the case for 
a second Scottish independence referendum 
and, as of yesterday, a vote of no confidence in 
Jeremy Corbyn’s leadership by Labour MPs.   
All that AND England lose 2-1 to Iceland in the 
Euros, Roy Hodgson resigns as England coach.  
What can we make of this in the teaching of 
Sociology?  There are lots of sociological areas 
that spring to mind:

• National identity verses Global identity?
• Regional identity: the variety of referendum 

results across the country eg: Boston was 
75.6% “Leave”, whereas Islington was 75.2% 
“Remain”.  Source: http://www.bbc.co.uk/
news/politics/eu_referendum/results/local/b

• The days after a referendum: the need 
to build a value consensus again?  
Functionalists would be interested in  
this process: how can the country be 
“reunited” etc?

• Folk devils and moral panics: controversy 
over the UKIP “Breaking Point” poster?

• Age inequality: young voters tending to vote 
for “Remain”: feelings of marginalisation 

being discussed.
• Class identity: discussions on how voting in 

the Referendum was associated with socio-
economic background.  Suggests class is far 
from “dead”?

• Racism: allegations that the leave campaign 
included anti-immigration views.

• Research methods: Polls were suggesting 
the referendum would be a win for the 
“Remain” side: perhaps validity and 
sampling issues exist on polling political 
views.  This was a similar story to the 
last General Election: most polls were 
predicting a very close contest between the 
two main parties yet the Conservative party 
obtained a majority. 

If we can link sociological topics in class to all 
of the above, it should help students understand 
that Sociology is not only an academic pursuit: 
it helps make sense of how society works in 
everyday life.

All the best and have a good  
Summer break, Patrick.

Patrick Robinson
Patrick prs@cadcol.ac.uk
Co-editor of the  
BSA Teacher Group Journal.

Foreword

If you’re a BSA Teaching Group member with an idea for something we could include in 

the journal, we’d be delighted to hear from you. Any aspect of teaching and learning in 

the Social Sciences can be suitable, but we’d be especially interested in material relating 

to GCSE and/or KS3, which are currently under-represented in the publication.

Articles, classroom resources or offers to provide regular features will all be considered, 

as will any other ideas for suitable copy. In the first instance please contact 

commissioning editor, prs@cadcol.ac.uk and we will pass your proposal to the  

editorial board.

Patrick Robinson

by Patrick Robinson, BSATeacher Group member and Journal editorial board member.
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Introduction: language games?
We have all heard of the linguistic turn in sociology, but I 
wonder how many of us have thought of applying a linguistic 
turn in our teaching practice? Some teacher trainers in the 
social sciences are certainly aware of what I call the ‘linguistic 
dimension’ of teaching sociology and it has been claimed that 
some of the most advanced active learning practice in UK 
schools, goes on in MFL classrooms (Kidd and Czerniawski 
2011:80). However, I suggest the need to go a bit further than 
Kidd and Czerniawski in this respect. I want to insist that not 
only can sociology teachers learn a great deal from language 
teachers, but that in fact, learning sociology is indeed very 
much like learning a foreign language. This is a view I have 

developed in part through my own studies in sociology and in 
part through my experiences in teaching – both sociology and 
English - in English language schools. In this article I aim to set 
out why I think the analogy is appropriate and helpful and how 
I use this insight to inform my teaching practice.

Is sociology a really ‘foreign language’? 
I want to suggest that for many of the students I have 

taught, sociology is indeed like a foreign language. What I mean 
by this is that sociology uses a vocabulary that is unfamiliar 
to many students and that this can frequently act as a barrier 
to understanding. Moreover, if a student’s first language is not 
English, the vocabulary of sociology may appear even more 

www.britsoc.co.uk

KEY WORDS
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complex or abstruse. The complexity 
however, goes beyond mere vocabulary; 
sociology is a contested discipline par 
excellence and so students have to 
grapple with the conventions of academic 
argument. Furthermore, piling on the 
agony, academic language is characterized 
by a range of usages, some of which 
can be judged to be pretentious, such as 
borrowing phrases from other languages, as 
well as other devices designed to increase 
persuasiveness and gain attention. These 
can all add to the density and difficulty of 
academic prose, even in introductory level 
textbooks. To an extent some conventions 
can be forgiven since they were originally 
intended simply as shortcuts. As teachers 
though, we should remember that for 
many students it is possible that these 
conventions will simply appear to be 
further obstacles to understanding. I would 
therefore say that learning sociology does 
indeed have a lot in common with learning 
a foreign language; for the vast majority 
of students there is a new and complex 
vocabulary to navigate and learn how to 
manipulate. The consequence of this is 
that sociology teachers need to reflect 
more carefully than perhaps has been 

the case on which elements of language 
it is important to draw to the attention of 
students, as well as the best way of doing 
this. 

‘Vocab busting’: a preliminary 
strategy

An example from my own classroom 
experience will illustrate how I have tried to 
develop this insight. Teaching students who 

are middle class, ‘native’ English speaking, 
academic ‘high achievers’ in a sixth form 
college, I have routinely had to explain 
words like ‘prerequisites’ (as in ‘functional 
prerequisites’, which only exacerbates the 
problem) and Latin abbreviations such as 
‘et al’). I am certainly not suggesting that 
this represents a decline in standards. 
I simply point out that this shows how 
sensitive we have to be to issues of 

K E Y W O R D S
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language in teaching sociology.  One class 
exercise I use fairly often to check and 
develop comprehension is to get students 
to read a brief passage of text (silently, 
individually) and then identify one word 
in the passage that they do not fully (I 
emphasize ‘fully’) understand. I make it 
clear that I only want a maximum of one 
word from each student and if someone 
has chosen the same word it can be 

repeated. Nevertheless, with classes of 
twenty students I invariably get a list of 15 
to 20 words requiring explanation and thus 
what I call ‘vocab busting’ is a fairly regular 
class activity. The aim is emphatically not 
to humiliate students or demonstrate the 
superiority of the teacher, but rather to 
deepen understanding and also to show 
that everybody (including the teacher) 
needs to expand their understanding 

precisely because meaning is complex. 
In this exercise I de-centre the teacher 
as the source of wisdom by making the 
students find out ‘the meaning’ of the 
troublesome words. I intervene only when 
the students cannot help themselves, when 
an unhelpful line of response develops or to 
check, develop and reinforce learning and 
understanding, of which more later on. It is 
true that I may carefully use my ‘authority’, 
in order to avoid a radical deconstructionist 
line of multiple interpretations (believe it or 
not, students will articulate this, though not 
in theoretical language). This is because I 
want students to get a common baseline 
of understanding. They will have to wait 
for university to grapple with the likes of 
Derrida. However, if and when they get 
to that stage, I think they will be better 
equipped to tackle it than would otherwise 
be the case.

Using key words as lesson drivers
In my opinion it is a small, but highly 

effective and indeed desirable, step to 
extend a brief exercise like that described 
above into a strategic device that can 
drive a whole lesson. My views on this 

The aim is emphatically 

not to humiliate 

students or demonstrate 

the superiority of the 

teacher, but rather to 

deepen understanding 

and also to show that 

everybody (including 

the teacher) needs 

to expand their 

understanding precisely 

because meaning is 

complex.
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point owe something to the teacher-writer 
Phil Beadle (2010). As Beadle suggests, 
helping students (he specifies working 
class students, but I think it actually 
goes further than this) become familiar 
with a high order, subject specific and 
technical vocabulary should surely be one 
of the quintessential skills in any teacher’s 
repertoire. Yet, to judge from my own 
experience of being a student, it would 
appear to be one of the most neglected 
aspects of the job. I do not know if my 
generalization is valid, but I am concerned 
that it may be. Beadle is an English 
teacher and so one might expect him to 
have something to say about the matter. 
Nevertheless, he is one of the few writers 
I have found who discusses the need to 
routinely teach vocabulary in any detail. 
If this seems hard to credit, the following 
points are also significant. When key words 
are used, Beadle notes (one assumes 
he is generalizing from his observation 
of practice), there are two very common 
errors; either the words picked out are 
too simple or else the whole process of 
identifying and defining words is done in a 
tokenistic manner. Words may be simply 
stuck up on the classroom wall or white 

board 
or even worse, as 

I have experienced myself as a 
student, a word is identified as a key word, 
but no attempt is made to explain the 

meaning of the word. 
I cannot comment on how widespread 

such practice is. As a social scientist I 
know about the dangers of generalization 
from individual experience or examples. 
However, used cautiously and reflexively, 
individual examples can, indeed must, 
inform experiment and practice. 

Putting key words to work
Therefore, on the basis of these 

impressionistic, but I would argue, 
compelling, snippets of evidence, I contend 
that teachers should make much greater 
use of key words as one strategy for driving 
a lesson. However, this raises the question 
of how we should deploy key words in the 
classroom. Beadle advises several strategies 
he describes as ‘stock’, generally involving 
acting things out with the help of students. 
I have no quarrel with this approach, but 
in my own practice I feel more comfortable 
posing questions using a mixture of pictures 
and word association or just directing 
questioning without props to targeted 
students; this can be adapted to whole 
class teaching or group work with a whole 
class plenary, depending on the specific 
aims and needs of teaching groups. 

I have used a key word approach 
to teach an introduction to 
sociological theories in the context 
of topics such as families and 
households and education and I 
use about a whole lesson (lesson 

duration varies depending 
on where I am teaching) 
for each main sociological 
theory.  In the case of 
functionalism for example, 
I give students a very 
brief introduction to the 
aims of the lesson and 
the subject matter and 
then use a range of what 

I term ‘scaffolding’ questions 
(with apologies to Vygotsky) to help 

students elicit for themselves the 
key assumptions, concepts and 

important evaluative points.  
In the case of functionalism 

I use a diagram of 
several interconnected 
spheres; these I 
label to represent 

the different sub-
systems referred to in 

functionalism.  I tell 
students that the diagram 

represents the theory 
and then ask a range of 

language-based questions 
to elicit concepts and their 

meaning. I will, for example, 
ask students questions such 

as: What is a ‘system’? What 
does the word ‘function’ mean? What 

do you think a society needs in order 
to survive? I will also ask for synonyms 
of words, working from simpler to more 
complex vocabulary. I even ask whether 
they think ‘function’ sounds boring and/or 

K E Y W O R D S

I have used a key word 

approach to teach 

an introduction to 

sociological theories 

in the context of 

topics such as families 

and households and 

education
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simple and if so what alternatives can be 
used. Students can generate very telling 
points – if you let them – so if a student 
says that it seems silly, strange or stupid to 
talk about society having functions, I seize 
upon the idea and use it to get students to 
elaborate the criticism. We then move on 
to apply these ideas to the context of the 
family. If the comment does not arise, I 
introduce it and pose the question myself, 
although it is always the students who 
must answer.

The responses to all of these questions 
can and must be used positively by 
teachers, since it seems to me that our 
job is to open up, explore and drive a path 
to high-level evaluation, not to consecrate 
our own preferred views. We can use such 
comment to show that sociologists have 
also had similar ideas and that it is up to 
each student to decide what conclusions 
to draw. Of course it is vital to engage all 
students in this process of questioning so 
the teacher must judge whether whole 
class or group work will be most effective, 
dependent on aims and context. 

Consolidation: the need to practice
extended writing

In my experience this form of 
questioning can be very powerful and 
quickly lead into much more complex 
conceptual territory.  Indeed, it also 
enables me to travel up and down Bloom’s 
taxonomy, asking alternatively simpler 
and more complex questions, going back 
and forth until I feel that all the students 
are grasping the concepts and seeing 
advantages and disadvantages with the 
theory they are applying and interrogating. 

I do not want to say much here about 
lesson observation and grading, but once 
we are doing these sorts of things we 
are clearly getting onto assessment for 
learning territory and moving towards ‘good’ 
grading, as well as fulfilling requirements 
for teachers of all subjects to promote 
literacy (DfE 2011). However, I think we 
can go further than this, using probing 
questioning and brief activities, such as 
getting students to use simple connectives 
(however, therefore, but), which extend and 
strengthen learning. This guides students in 
developing the ability to question concepts 
in a really rigorous way, something 
Beere (2012), echoing Ofsted, calls 
‘demonstrating fearless enquiry and a desire 
to progress’.  

Finally though, if we devote time to 
teaching students key vocabulary, it must 
not be allowed to go to waste; thorough 
learning requires a lot of practice. There 
are numerous ways you can do this but 
one that I would recommend in this 
context, endorsing Beadle’s advice, is to 
get students to practice extended writing. I 
would argue that it is the language used by 
students and the way that they deploy it in 
writing, which is the most important factor 
in persuading an examiner that a candidate 
has a high level of understanding. Thus, 
developing the ability to use sophisticated 
language in writing is vital. I would 
therefore suggest that in the case of this 
example, after intensive work on the key 
vocabulary of functionalism as applied 
to the family, students need the chance 
to write. After the activity described, 
they should be well equipped to write a 
one or two paragraph description of the 

functionalist perspective, including some 
good preliminary evaluation, a skill they can 
further improve with regular practice. 

Conclusion: the centrality of 
language

In this article I have tried to demonstrate 
one brief activity as well as sketch out the 
main outlines of one lesson where language 
skills can be used to develop a deep 
understanding of sociological concepts. My 
chosen title is no doubt somewhat playful; 
but the provocation is intentional and I 
think, fully warranted. I am not arguing 
that every sociology lesson should be 
driven by key words, but I do want the idea 
that language skills should be thoroughly 
integrated into sociology teaching, to be 
taken seriously. 
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As a teacher in the Department of Sociology at 
the University of Cambridge, and prior to that at 
the University of York, I have often viewed my 
role through the lens of leadership, and I have 
often been drawn to the qualities that make 
leaders ‘great’. So in this article I would like to 
outline a framework for fostering student learning 
by documenting my teaching through leadership 
philosophy. 

This philosophy originates from a model 
developed by Belinda Hopkins (2008, p.31), 
which I have adapted (see Figure 1). This model 
has four key elements. The first element considers 

how theory informs and is displayed through our 
values. The second considers how these values 
then underpin our behaviour and the application 
of our skills. The third involves how theory, 
our values and our teaching skills govern our 
teaching practice. The fourth element considers 
how the bidirectional interaction of these three 
factors then emerge as outcomes that require 
consideration and reflexivity, that in turn will 
inform our theoretical engagement, our values, 
our skills – and so the cycle begins again. 

Figure 1: Teaching through leadership mode

Teaching through 
leadership
Teaching Associate, Department of Sociology, 
University of Cambridge

by Dr Matthew Sparkes
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Taking into consideration the first part 
of the model on theory, I have always 
considered my role as a teacher as a role 
that exhibits leadership; meaning leadership 
theory is a central tenant that underpins 
my practice. But what can be said about 
teaching that has anything to do with 
leadership? John Quincy Adams draws us 
a little closer to the heart of the matter: ‘If 
your actions inspire others to dream more, 
learn more, do more and become more, 
you are a leader’. Taking on the idea of a 
leader as someone who inspires others, 

William Arthur Ward states: ‘The mediocre 
teacher tells. The good teacher explains. 
The superior teacher demonstrates. The 
great teacher inspires’. These insights 
tell us that leadership is about being in 
a position to influence the behaviour of 
others. So leadership in the context of 
teaching is about fostering learning, and we 
can assume that those teachers who foster 
learning most effectively are the ones who 
are most likely to empower their students 
to face the intellectual challenges they are 
presented with. Therefore, the first part 
of my philosophy as a teacher is to foster 
learning through leadership. 

But before we can consider how to foster 
learning through leadership we must first 
establish what type of learning we are trying 
to foster in the teaching environment we 
construct. Ryan and Deci (2000) provide 
a useful behavioural framework with their 
self-determination theory (see Figure 2). 

Ryan and Deci (2000, p. 55) distinguish 
between different types of motivation 
depending on the different reasons or 
goals that give rise to an action. Intrinsic 
motivation, they argue, emanates from 

one’s sense of self (see the right side of 
Figure 2), whereas extrinsic motivation is 
driven through pressure and control exerted 
by external forces – think here of the way 
assignments act on students for a useful 
example of this type of motivation, and the 
affects it has on some (see the left side of 
Figure 2). Thus, the key as a teacher is 
to try and foster intrinsic, self-determined 
motivation because it has been proved to 
result in ‘high-quality learning and creativity’ 
(Ryan and Deci, 2000, p. 55), along with 
greater interest, vitality, persistence, well-

being and performance over time.  
Accordingly, my fundamental priority 

is to develop student learning that is self-
regulated and intrinsically self-determined. 
I fundamentally believe that the only 
way to foster this type of learning is to 
lead through values and teach through 
values. We are now moving onto the 
second element from the teaching through 
leadership model (see Figure 1).  

Leading through values
In March 2013, just before I started 

teaching, I went on a three-day course 
entitled ‘Leadership in Action’ run by Vitae. 
The course brought together individuals 
who lead in various spheres of life. What 
this course taught me is that leadership is 
not about striving to be like some idealised 
‘great’ leader, but it is about ‘having 
confidence in “who you are” and “what 
you do” and using this knowledge to guide 
you as a leader’. This is called resilient 
leadership (see sunray7, 2016).  

In considering the ‘who I am’ element 
Goleman, Boyatzis and McKee (2002) 
make this essential insight: ‘For leaders, 

the first task… has nothing to do with 
leading others; step one poses the challenge 
of knowing and managing oneself. [That 
involves] connecting with the deep values 
that guide us, [the values that imbue] 
our actions with meaning’. Adding to this 
Denney, Mead and Toombs (2012, p. 
4) state, ‘if you act from your values you 
will be a more coherent and powerful 
leader’. So before an attempt can be made 
to develop an environment that fosters 
student learning that is self-regulated and 
intrinsically self-determined, leaders as 

teachers need first to understand their 
own values, the qualities that imbue their 
actions with meaning and which form the 
basis of their self-leadership skills. Only 
when we are aware of these values, and 
only when we use them, will we be in 
a position to influence the behaviour of 
others. So what is it about ‘who I am’ that 
will help foster student learning that is 
intrinsically self-determined? I have come to 
realise that the three most important values 
that guide me as a teacher are:

• Excellence (the quality or state of being 
outstanding);

• Respect (due regard for the feelings, 
wishes, or rights of others);

• Helping others (passing on or using 
one’s ability in service to others).

These are my three core values which 
imbue my actions with meaning and from 
which I use as a guide to lead through and 
to teach through. But they also form the 
basis of how I reflect upon my influence 
within the classroom and upon my 
students. Let me give you an example. 

T E A C H I N G  T H R O U G H  L E A D E R S H I P

Figure 2: Self-determination theory
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Teaching through values 
I remember one of the first seminars 

I taught; it was on a text written by the 
social theorist Emile Durkheim. When 
constructing my session plan I felt that 
not only did I need to develop a deep 
understanding of the key concepts from 
the text, but that I also needed to ask 
questions that moved the students 
through my interpretation with the hope 
that they would reach the same level of 
understanding. I felt this was the only way 
to be seen as a credible teacher by the 
students. So I stood at the front and asked 
the questions hoping the students would 
answer them. If they did I would write it 
on the board, if not I would write it for 
them (see Figure 4 for the outcome). I had 
made the connections and joined the dots.

Figure 3: A picture taken of the seminar’s 
brainstorming task 

But I was not so sure whether I was 
happy at the end of the session because 
I had got through my plan or whether 
it was because I thought the students 
were impressed with the knowledge I had 
demonstrated. Then I came across this 
insight by Steve Hutchinson: ‘Leadership is 
about challenge. The challenge of getting 
the best out of yourself and the people 
around you… The challenge of sharing your 
passion and values with other people, and 

hoping they will follow’ (cited in Denney 
et al., 2012, p. 4). Had I challenged my 
students with this seminar? Had I created 
an environment that fostered self-regulated 
and intrinsically self-determined learning? 
Or was in fact the seminar geared more 
towards setting a challenge for myself and 
seeing if I could reach it? Asking these 
questions really forced me to reflect upon 
how my values were filtering through into 

the way I structured my seminars. In order 
to understand the impact of this seminar 
on fostering learning I turned to a support 
and challenge framework provided by Mead 
(2012), which I have adapted in Figure 4 
below.  

Figure 4: Building internal motivation  
through challenge and support (adapted  
from Mead, 2012)

Adapted from Mead (2012)

Building internal motivation to foster learning
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So where did this seminar fit on here? 
Well it probably fits into the Low Challenge/
High Support category as I had provided all 
of the structure and support in the session. 
But it may in fact have fit into the Low 
Challenge/Low Support category because 
I could not be sure if the seminar had 
provided any impact on their learning. Upon 
reflection, I realised there was one value 
dominating the others and leading to this 
outcome, and this was my desire to ‘help 
others’. I have since learnt that my desire 
to help others can mean I provide too much 
support, which in a teaching environment 
can overshadow the students’ ability to 
do the task for themselves. You see, it is 
clear now I was not showing ‘respect’ to 
the students in this seminar; I was not 
challenging them with the material; I was 
not allowing them the opportunity to rise to 
the challenge; therefore I was not providing 
them with a learning environment that 
fostered ‘excellence’. 

I turned to leadership pedagogy to 
help me solve this problem and I found 
my answer. According to Denney et al. 
(2012, p. 14), “leadership requires an 
ability to remain at a connected and 
objective level rather than engaging in 
the direct… operation of [the] tasks’. The 
key to remaining at a ‘connected and 
objective level’ involved transitioning to a 
learner-focussed approach, where ‘students 
interact with subject content, transforming 
and discussing it with others, in order to 
internalise meaning and make connections 
with what is already known’ (Nicol and 
Macfarlane-Dick, 2006, p. 200). Thus, the 
key was to create tasks that empowered 
students to join the dots for themselves. 
So in a later seminar on Emile Durkheim I 
decided to change my approach. I decided 
to break the text down into eight significant 
quotes that I reproduced in a small booklet 
with some prompt questions. I subsequently 
asked the students to discuss and analyse 
a quote in pairs, before I opened the 

discussion to the whole group. At the point 
the students were discussing in pairs I 
made it clear they could ask for assistance 
from other students or from me. 

Now the key question: was this a 
High Challenge/ High Support learning 
environment that fostered self-regulated 
and intrinsically determined learning? 
In order to answer this question I must 
once again reflect on the session through 
the prism of my values and in relation 
to theory on leadership. Firstly, does the 

session show respect to the students’ 
abilities? The answer would be affirmative 
as the session plan is constructed with 
consideration of the students’ needs and 
diverse abilities whilst allowing them the 
space to make a worthwhile contribution. 
Secondly, does the session plan allow me 
to help others at a connected and objective 
level without dominating the task? The 
answer would again be affirmative, the 
students were empowered to search for 
their own meaning in the text and seek 
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It was truly an 
excellent lesson 
and learning 
experience for 
the students. In 
the end of year 
feedback, the 
students agreed: 
one commented, 
‘Really loved 
analysing the 
quotes
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support only when they needed to 
overcome a challenge in their quest for 
understanding. Thirdly, does the session 
reach a level of excellence in fostering 
learning? The results were excellent. 
Not only did the students engage fully 
with the material but they actually 
enjoyed doing so. They annotated the 
worksheets, debated the meaning, asked 
for clarification, explored the concepts 
and the theory, and made wider 
connections. It was truly an excellent 
lesson and learning experience for the 
students. In the end of year feedback, 
the students agreed: one commented, 
‘Really loved analysing the quotes. 
Everyone had different ideas about 
it; I got a lot out of it’, and another 
suggested that in the future they would 
encourage ‘more in-depth quote analysis 
as a class’. 

In order to foster a High Challenge/

High Support learning environment I 
needed to create equilibrium between 
my three core teaching values, and 
this meant constructing sessions and 
reflecting on them with those three 
questions at the forefront of my mind. 
This approach has been instrumental in 
my transition from a teacher-focussed 
approach to fostering learning to a 
student-centred approach. 

In sum I have come to realise that 
although it is not necessary to be aware 
of your own values to teach, you will not 
be teaching at your best. The teaching 
you display will essentially be without 
meaning or direction, and as a result 
it may not inspire your students (Jones 
and Goffee, 2006). I realise now that 
teaching through values means it is 
possible to lead with authenticity, and 
authentic leaders are able to inspire high 
levels of learning because they make 

learning meaningful (Jones and Goffee, 
2006). Therefore, my philosophy on 
teaching vavvvstems from recognising 
the values that guide me, the ones that 
filter through in my leadership style, and 
teaching with them not against them. 
As such, my teaching is built on three 
core values: excellence, respect, and 
helping others. I see my role as creating 
an environment where these values are 
always evident, because when they 
are they enable me to develop a High 
challenge/High support environment that 
fosters self-determined learning.

Teaching through leadership is about 
teaching with values and reflecting 
through values. This is my philosophy 
as a leader and as a teacher. I believe 
it is vital to know and remember who 
you really are, in order to be the most 
effective teacher you can be. So I ask 
each of you: what do you value most?

©  Dr Matthew Sparkes, 2016.
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Preparation: Round 1
Sunday was a cliché of blue skies and bird 
song so I decided to revise for my exam in 
the garden, armed with a Sociology text 
book and a strong coffee. But no matter 
how hard I tried to revise I was distracted 
by new ideas for teaching the specification 
next year. I am not the typical student 
because I have taught Sociology A Level for 
5 years and have been course leader for 1. 
When the new academic year hit in 2015 
I had a new teaching team; new students 

and a brand new specification so I decided 
that the best way to get into the head 
of the OCR board was to take the exam 
myself. Although I am an exam marker, 
which I have found incredibly informative 
for my own teaching, actually sitting the 
AS exam should (I hope) give me a new 
perspective. 

I have completed an A Level and degree 
in Sociology and spent years marking an 
Everest of Essays; late night lesson planning 
and attended numerous CPD events (some 

more helpful than other) so I should feel 
blasé. Yet I am nervous. It has been years 
since I sat in an exam hall in the military 
like rows of nervous energy and I haven’t 
had to write under timed conditions since I 
graduated. I can’t even remember the last 
time I wrote anything at length by hand, 
timed or otherwise! 

In some ways I hope that my students 
do ‘beat me’ to the top marks, after all that 
means I have done my job well; on the 
other hand if they do does that suggest  I 

B A C K  T O  S C H O O L 
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Back to School

am in need of a new career plan? After all 
I do not believe in the old saying - ‘those 
who can’t do- teach’. 

With one day to go I have realised my 
two mistakes- 1) Thinking it was a good 
idea and 2) Telling staff and students I was 
doing it. 

Exam day 1… Introducing
 Socialisation, Culture and Identity
(OCR)

I arrived at the exam hall clutching 

brand new pens and walked straight into 
a wall of nervous candidates bemoaning 
their lack of knowledge; determined that 
they have failed before they’ve even begun. 
There is no escape from the negativity and 
let’s face it- utter fear of failure. Of course 
I am the elephant in the room and I have 
groups descend on me with panicked 
questions which make me fear for them- 
What is Functionalism again? Who said 
that stuff about cultural capital? What 
topics are in this exam? 

After a fraught five minutes of walking 
in circles looking for my candidate number 
I settle at my desk and look around. 
Students look either horrified or slightly 
sick- I am not sure which is worse. And yet 
I feel insanely proud of all of them. Despite 
the nerves and self-doubt everyone has 
pushed through and made it over the first 
hurdle and into the exam hall. And so it 
begins………..

A few things struck me when I left 1) 
No new specification content in the exam. I 

Taking the Sociology exams as a Teacher

Mandy Fisher teaches at Cirencester College, Gloucestershire decided to take the same 
exams as her Sociology students this summer.  She explains how this went in this article.
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expected an assessment of new content so 
to have the ‘standard’ was a surprise. Does 
this suggest that we will have an easier ride 
first year or will they hit us hard for  
A Level? 

2) The post-mortem after the exam is 
worse than the self-doubt before. Students 
huddle together and compare their answers 
to each question, groaning if there is just 
a hint of variation in their answers. I am 
reminded of what I hated most about 
exams- I was always the student that 
almost ran from the hall with my head 
down. Thankfully I have to dash to a 
lesson and miss out on the rest of the soul 
destroying performance analysis. 

3) My hand really hurts. I joke with my 
students that they will be left with smoke 
singed hands after an hour and half of 
manic writing but I feel as though I have. 

Preparation: Round 2
Having ignored my own advice that 

‘failing to prepare is preparing to fail’ 
for exam 1, I was initially determined to 
revise for exam 2. But I can’t- with a full 
teaching timetable and the joyful amount of 
admin I just don’t have time and in some 
ways I feel it would be cheating somehow. 
So instead I decide to ignore the fact it 
is happening. I have regressed into a 
stereotypical 16 year old, but without the 
social life. 

Exam 2: Researching social
inequalities (OCR)

And so it begins again. The same 
routine of grey faced students and a whirl 
wind of woe and last minute questions. 
Despite a full week to prepare for exam 
2 students are no more relaxed. They 
have the weight of the exam hall on their 
shoulders; as do I. Despite a year of mocks, 
key concept and study tests, one to one 
sessions and hours of exam structure 
preparation even the high level students are 
worried. What is it about exams that fill us 
with self-doubt? When even an experienced 
teacher is effected by this what must the 
students be feeling? Especially as this will 
not be their only examinable subject. 

I left the exam hall feeling drained; more 
so than exam 1. This was not due to the 
paper which I believed was fair, however 
the exam had played on my mind more 
than I had thought. I should feel a sense 
of relief, as should the students. But for all 
of us results day loomed and for them they 
had more to come with other subjects. The 
analysis of answers was briefer this time; 
students were either desperate to leave and 
enjoy the sunshine or desperate to forget 
Sociology even existed. As they walked 

away in mute clusters I dragged my heels 
to an A2 class and more exam preparation. 

 
The overall post-mortem 

I started out with this insane idea to sit 
the exam purely for my own development, 
in terms of integrating myself as fully 
as possible into the new, and let’s face 
it frightening, specification and linear 
changes. However this fear of change is 
felt only by us, not the students. Their 
experience of these changes is not a 
change at all; it is all they know of A Level. 
While my role as candidate has helped 
with my own development, it has become 
more about the students rather than me- as 
it should always be. As teachers students 
are of course the reason we love (and 
at times loath) our jobs. When we see a 
student have that ‘light 
bulb’ moment of 

understanding 
in lesson the 
workload is worth it.  Their successes 
become our successes and results day 
is the icing on the proud cake. But we 
can become almost self-indulgent in our 
creative planning, which we always say is 
for their benefit anyway, and often miss 
the bigger picture. Instead we are sucked 
into the abbess of OFSTED, Performance 
related pay and the all-important numbers. 
It goes without saying that good lessons 
are vital, and exam structure and practice 
is key to exam success but I had forgotten 
the overall pressure of exams and simply 
put fears of students down to lack of 
preparation rather than the wider context. 

I need to approach exam preparation 
more holistically. It is not solely about how 
to answer a question in restricted time but 
how to do so when you feel like the world 
is caving in. NSPCC reported a 200% 
increase in requests for counselling due to 
exam stress compared with 2012-2013 
(The Guardian 2015), which is saddening 
to all who educate. Combined with the 
growing media focus on exam pressure, 
even for SATs age children, we have a 
duty to educate students about how to 
cope with these pressures in a realistic and 
supportive way. All too often the solution 
to this is designated to the pastoral team in 
institutions, or gobbled up by mental health 
Initiatives. Whilst we must acknowledge 
that there are growing mental health issues 
faced by young people, exam pressure 
is not one and the same. All people feel 

nervous and anxious at some stage 
and this is not necessarily an 

indication of deeper mental 
health issues; rather it 

is a life issue. Instead 
of grumbling about 

the pit falls of 
assessment, 
which will 
always be 
on the 
educational 
agenda, exam 
pressure 
and how to 
combat it 
should be 
more widely 

acknowledged 
at both a 

governmental and 
single subject level. 

It is not just the job 
of support staff to take 

that burden and leave us 
to worry about the measuring 

stick of results. Okay, as teachers 
we don’t ignore these issues but when 

a student hits the pre or even post exam 
melt down my response is often a ‘you can 
do it’ style chat and I doubt that is actually 
helpful. In fact it could come across as 
dismissive. As a teenager I naively fell 
into a self-involved pit of believing that 
any adult (parents, teachers or otherwise) 
had never been young or lived the same 
experiences as me- their lives were easy 
compared to my own so why then would 
today’s teenagers feel any differently? These 
chats may well offer some empathy but 
they do not develop resilience. 

Exam pressure is even more apparent 
when we consider Linear A levels. We no 
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longer have the race to the May hurdle 
for those doing A level (unless of course 
your institution enter all for AS which mine 
does not). We have the beauty of time 
to build up knowledge and skills over a 
longer period- a jog if you like. With good 
planning, student centred teaching and a 
strong wider college network all students 
should achieve but this does not make 
the exam process any less of a pressure 
cooker. Instead in may well increase it 
with students sitting even more exams in 
one hit. If students are to succeed, and 
by that I mean in terms of their individual 
progression and not against our data 
driven education system, they need to be 
aware of how to face adversity and how to 
come out of the other side as optimistic as 
possible. Surely, in the long run building 

student reliance is the most important 
consideration. If this is done well it will 
benefit them in their college careers and 
beyond and ultimately it will benefit us, 
in terms of the ‘numbers’ we groan at 
analysing after results days, and our own 
teaching experience. To see my student’s 
clearly stressed was a wakeup call. More 
so because I felt the same despite the 
fact I had nothing riding on my results; no 
University offers looming in the horizon; 
no rest of my life decisions at play. And 
what if they do fail due to exam pressure or 
otherwise? How many of us have let failure 
overcome us and drain our resolve instead 
of finding a way to rise from the ashes? 
Without developing resilience we create a 
culture of ‘I can’t’ rather than ‘I could’.

I end this ‘rant’ with no actual solutions, 

just a greater sense of empathy for students 
and a goal to create a culture of soldiering 
on in the face of adversity. But then maybe 
it isn’t rant at all, maybe this is just the 
aftermath of my own exam stress. 

I would recommend you sit the exam 
with students as I have learnt more about 
them in these two weeks than I have 
in 5 years of teaching. It is not without 
its pressures but it also comes with an 
overarching sense of pride and empathy for 
your cohort which is more important than 
any excel spread sheet bursting with UMS 
data. Of course I may regret that when 
results day beckons. But then I can always 
change my stance and hide behind ‘those 
who can’t do –teach’. Wish me luck…
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Teaching research  
methods and analysis: 
What’s your view?

Over the past five years there has been a great 
deal of research, funding and resource put into 
improving undergraduate research methods teaching 
in the Social Sciences to address a ‘shortfall’  in 
quantitatively skilled social science graduates.  
Much of the research and academic writing that 
investigates this perceived deficit focusses on the 
outputs of University work such as quantitative 
dissertations, methods used in journal articles, 
and the attitudes and opinions of graduates 
themselves.  Whilst there is an understandable 
focus on undergraduate outputs and the state of the 
discipline, there has been relatively little work on 
the impact of pre-University education on University 
level outcomes.  My research addresses this gap by 
investigating the nature of research methods in  
A level social science, with a specific focus  
on Sociology.  

Broadly, my research aims to better understand 
the nature of research methods taught within A 
level Sociology and involves a systematic review of 
the curriculum, exam board syllabuses and exam 
papers.  Whilst this is a starting point, as a graduate 
of an educational research department, I am aware 
of the importance of the interactive nature of the 
curriculum; of the interpretive act of developing, 
defining and conveying the key aspects of the subject 
to your students.  As such, I am keen to gather 
the experiences, perceptions and opinions of those 
people that teach A level Sociology.  In order to do 
this, I am conducting an online survey, as well as 
several interviews.  The survey takes around 15 
minutes to complete, with the anonymised answers 
being crucial to informing the findings of the research 
project.  I would be delighted if you could take part: 
to do so please click HERE

Parallel to this I am gathering data on student 
perspectives, experiences and responses.  For 
this I have been collecting information using 
an online questionnaire (using traditional and 

Q methodologies) and interviews.  Whilst the 
interviews are ongoing, I have begun to analyse the 
responses to the online questionnaires.  Preliminary 
analysis has identified various patterns of attitudes 
towards research methods, some of which you may 
recognise in your own students.  Students tend to 
have relatively positive attitudes towards research 
in Sociology, coupled with an appreciation of the 
usefulness of learning about research for their 
future educational and professional endeavours.  
This is counterbalanced by an anxiety about 
their own abilities when comes to understanding 
research presented to them.  In light of the 
concerns mentioned already, the students’ views of 
quantitative methods were also sought.  Generally 
the students in the sample consider Sociology to be 
a mixed methods discipline, with a relatively large 
proportion being drawn to qualitative rather than 
quantitative techniques. 

If you are a teacher of Sociology at A level, I’d 
like to invite you to share your perspectives on 
research methods in A level Sociology by completing 
the online survey at http://application.qsortware.
net/user/HamptonST/ At the end of the survey you 
will be asked whether you would like to be part of 
the next phase of data collection, by participating in 
an interview.  These interviews are an opportunity 
for you to reflect on your experiences of teaching 
A level Sociology, as well as better understanding 
the perspectives shared in the survey.  Any and 
all participation in either phase will be greatly 
appreciated; gathering your perspectives, as 
Sociology teachers, is vital to understanding the 
nature of these aspects of the A level curriculum.   
At the end of the research project all data will be 
made readily available on the UK data archive, 
though as you would expect, no individuals or 
institutions will be identified or identifiable in 
anything that is published in any form.

©   Jennifer Hampton, 2016.

Jennifer is a PhD researcher, based in the School of Social Sciences 
at Cardiff University and offers an invite for teachers of Methods in 
Sociology to complete her research on this area at:
A level Sociology Teacher Questionnaire:
http://application.qsortware.net/user/HamptonST/
 
A level Psychology Teacher Questionnaire: 
http://application.qsortware.net/user/HamptonPT/

Jennifer is a PhD researcher, based in the School of Social Sciences at Cardiff University.  If you have any 
questions or comments concerning her research, you can contact her at HamptonJM1@cardiff.ac.uk
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This worksheet aims to help students 
understand a range of theoretical views on 
the use of digital social media in society.  
Sometimes this can be delivered with quick 
“soundbites” of sociological theory such as 
the ten brief statements below.    Students 

complete the grid and spend time thinking 
if they can counter the quote at all: this is 
an attempt to improve their evaluation skill. 
Teacher answer sheet follows, along with 
references to look up the original sources of 
the quotes.

Worksheet:  

A2 Sociology: 
Globalisation and 
Digital Social Media
By Patrick Robinson, teacher at Cadbury Sixth Form 
College, Birmingham
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Quote Which Theory would 
say this?

Explain why/what 
key words or clues 
made you say it was a 
particular theory?

Extension: Criticism/counter 
view to the quote?

1.“Female users and other users from 
marginalized and stigmatized groups 
are differentially targeted as objects of 
surveillance and victimization in social 
media”.

2.“Some (on-line game) players like 
to send creepy, disturbing, insulting, 
degrading and/or just plain rude 
messages to other online players, 
usually women……..instead of getting 
offended, we offer a method for people 
to share these messages and laugh 
together.  If having these messages 
posted online makes someone think 
twice about writing and sending a 
detailed description of their 
genitals, great!

3.“Initially, online friendships are not 
always anchored by the everyday social 
and cultural construction of gender, 
age or race. They appear to be what 
Giddens calls free-floating”

4.“Operating a spoof Twitter account 
during BBC Question Time gave me a 
glimpse of the level of misogyny that 
women in politics face on social media 
every day”.

5.“Instead, the media produced from 
protests (eg: Occupy Wall St, Arab 
spring) is increasingly created by  
those protesting”.

6.“Even if you are logged out or do 
not have a Facebook account or have 
explicitly opted out of tracking, you 
are still being tracked ……..This is the 
new form of capitalist capture that is 
shaping the possibilities for our current 
connectivity.”

7.“the Facebook algorithms that 
simultaneously aggregate and 
disaggregate a person’s culture to sell 
to advertisers” and “…….the data 
could indicate how participants were 
being rated in terms of their value as 
advertising targets”.

A 2  S O C I O L O G Y
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8.“What is clear is that each 
relationship is individually negotiated. 
What is equally clear is that the rules 
which govern that validation are also 
individually negotiated”

9.“The misguided tweets, 
The sad facebooking:
Cheapness surrounds me 
but I’m not looking”

10. Commenting on SEXTING “for teen 
girls, being asked for an image  
of one’s body carries value” BUT “both 
boys and girls described girls who sent 
images as “skets” who lacked self-
respect”.

Answer sheet:

Quote Which Theory would 
say this?

Explain why/what 
key words or clues 
made you say it was a 
particular theory?

Extension: Criticism/counter 
view to the quote?

1.“Female users and other users from 
marginalized and stigmatized groups 
are differentially targeted as objects of 
surveillance and victimization in social 
media”.

Feminism: 
Specifically: Nakamura 
2011

Quote indicates 
patriarchy

Patriarchy can be opposed 
on-line via feminist thinking 
websites eg: Fat, Ugly or 
Slutty website

2.“Some (on-line game) players like 
to send creepy, disturbing, insulting, 
degrading and/or just plain rude 
messages to other online players, 
usually women……..instead of getting 
offended, we offer a method for people 
to share these messages and laugh 
together.  If having these messages 
posted online makes someone think 
twice about writing and sending a 
detailed description of their genitals, 
great!

Feminism, specifically: 
Fat, Ugly or Slutty 
website

Quote indicates 
patriarchy: insults, 
degrades, challenging 
patriarchal behaviour.

Unrepresentative of most 
game players: people only 
save extreme examples?
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3.“Initially, online friendships are not 
always anchored by the everyday social 
and cultural construction of gender, 
age or race. They appear to be what 
Giddens calls free-floating”

Post-Modern:
Carter referencing 
Giddens

Refers to ideas 
of choice, fluid 
relationships that 
might not be fixed/
strictly defined.

Others argue that on-line 
and off-line behaviour are 
embedded with each other, 
not as separate as Post-
modern theory argues. 

4.“Operating a spoof Twitter account 
during BBC Question Time gave me a 
glimpse of the level of misogyny that 
women in politics face on social media 
every day”.

Feminism: 
Belam, 

Key word = misogyny 
(women  hating).

Unrepresentative sample? 
Unethical research: deceit?

5.“Instead, the media produced from 
protests (eg: Occupy Wall St, Arab 
spring) is increasingly created by those 
protesting”.

Post-modern: 

Jurgensen, 

Choice to express 
protest voice.

Corporations own the means 
of sharing/expressing protest: 
Marxist view.

6.“Even if you are logged out or do 
not have a Facebook account or have 
explicitly opted out of tracking, you 
are still being tracked ……..This is the 
new form of capitalist capture that is 
shaping the possibilities for our current 
connectivity.”

Marxist: 

Skegg and Yuill, 

Social media being 
used to create 
surveillance/control 
over the population.

For facebook to remain free 
for the users to use, the “pay 
off” is that they can make use 
of the data we choose to store 
with them.

7.“the Facebook algorithms that 
simultaneously aggregate and 
disaggregate a person’s culture to sell 
to advertisers” and “…….the data 
could indicate how participants were 
being rated in terms of their value as 
advertising targets”.

Marxist: Skegg and 
Yuill 

Quote refers to the 
economic worth 
of data stored by 
corporations.

People choose to use things 
such as Facebook themselves 
Post-Modern view).

8.“What is clear is that each 
relationship is individually negotiated. 
What is equally clear is that the rules 
which govern that validation are also 
individually negotiated”

Post-Modern:
Carter, 

Refers to choice/fluid 
ideas about identity 
and relationships.

Relationships on-line continue 
with the same power 
inequalities as happen off-line 
(Marxist and Feminist views).

9.“The misguided tweets, 
The sad facebooking:
Cheapness surrounds me 
but I’m not looking”

Possibly Marxist?????

Manic Street 
Preachers: View from 
Stow Hill.  

The worthlessness 
of social media 
comments/protest?

Examples of social media in 
use for real social change eg: 
Arab Spring 2011?

10.Commenting on SEXTING: “for 
teen girls, being asked for an image of 
one’s body carries value” BUT “both 
boys and girls described girls who sent 
images as “skets” who lacked self-
respect”.

Feminist Ringrose, 
Harvey, Gill and 
Livingstone, 2013, 
Teen girls, sexual 
double standards and 
“sexting.  

Focus on gender and 
patriarchy in regard to 
sexual related control 
of women/girls.

Hard to measure level of 
SEXTING that occurs: hard to 
research?



  TST VOL 5. ISSUE 3. SUMMER 2016 27

© Patrick Robinson, 2016.

References/Sources: where the 10 quotes came from:

Quote Reference/source

1. https://lnakamur.files.wordpress.com/2011/01/nakamura-afterword-feminist-surveillance-studies.pdf

2 http://fatuglyorslutty.com/about/

3 https://metodos.files.wordpress.com/2008/03/ethnography_virtual_community.pdf

4 http://martinbelam.com/2013/bbcextraghost/

5 file:///C:/Users/PRS/Downloads/futureinternet-04-00083.pdf

6 https://values.doc.gold.ac.uk/blog/25/

7 https://values.doc.gold.ac.uk/blog/25/

8 https://metodos.files.wordpress.com/2008/03/ethnography_virtual_community.pdf

9 Manic Street Preachers: View from Stow Hill.  Live performance:  https://www.youtube.com/
watch?v=jA2o8wFpAFY

10 Ringrose, Harvey, Gill and Livingstone, 2013, Teen girls, sexual double standards and “sexting”.Feminist 
Theory, 14:305.
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Just in case
If you are looking for ideas or inspiration to liven up your sociology 
teaching, in each issue we review ICT related activities, guides, 
websites, book and film reviews for you to explore.

BOOK REVIEW: BY PATRICK ROBINSON

Back for the Future: 
Sociological Theory and Today’s Big Issues” 
by James Simpson

http://www.jimsimpsonconsultancy.co.uk/
resources-library/back-for-the-future-
sociological/

ISBN: 978-1-326-45042-7.  

Published by SocialWords 
publishing.  

For £7.15 (excl. VAT).

James Simpson has written a very useful sociological  
book that summarises theoretical ideas from Durkheim, 
Marx and Weber and then applies these ideas to 
contemporary issues in society. 

This is a well-researched and well written 
book of around 100 pages that can be used 
to extend student’s theoretical knowledge.   
I like the range of contemporary issues that 
the book focuses on such as analysing lyrics 
about love and relationships in pop music, 
class inequality in the context of the current 
housing market and useful discussions 
regarding the internet in society. 

Focusing on the latter of these, pages 
25- 34 describes the rise of the internet 
and defines a wide range of key concepts 
such as “glocalisation” in a way that 
A-level students will understand.  I find 
the description of the “8 territories” of the 
internet a very useful way to present the 
changes the internet has brought to society 
Sentences are well phrased, succinct, and 
have the clarity needed for student’s to read 
this in their own time.

The price of this text is very reasonable 
for the level of detail and depth the book 
offers on theory, and I would offer a full 
recommendation of the book as a source of 
excellent wider reading for A level students 
of Sociology.  

Availabe from:

For £7.15 (excl. VAT).



  TST VOL 5. ISSUE 3. SUMMER 2016 29

BOOK REVIEW: BY RAFSA BEGUM 

Sociology for nurses: 
3rd edition edited by Elaine Denny,  
Sarah Earle and Alistair Hewison

Each chapter is introduced with key issues and 
learning objectives that should be met making the 
readers immediately know what the chapter is 
about and what they should learn. The book gets 
the readers involved through its use of activities. 
Activities allow the readers to do their own research 
and answer questions. Each subchapter finishes 
with a good summary and a glossary list of key 
words – helpful for readers. The text book has 
reference to several sociological studies for readers 
to expand on their wider sociological knowledge. 
The introduction, ‘What is Sociology’ lets the 
readers to become familiar with the basics of 
Sociology. Explanation of how Sociology explores 
different aspects of society is done well. I like the 
use of linking Sociology with other subjects such as 
Psychology as it captures the interest of all readers 
who may have interest in different subjects. Overall, 
an admirable well written introduction which flows 
nicely into the next chapter called ‘Why should 
nurses study Sociology?’

The addition of the new chapter ‘Researching 
Health’ benefits readers to gain the knowledge and 
understanding into research into health issues. 
Two fundamental approaches, quantitative and 
qualitative approaches are addressed in this chapter 
with an emphasis on methods such as interviews, 
ethnography, observations etc. There is also a 
strong emphasis on coronary heart disease, good 
health issue to focus on as this is a major  
concern in the UK. 

Overall, this book gives the readers an opportunity 
to develop understanding of how sociology 
contributes to nursing which is extremely useful for 
readers especially for current and future  
health care workers which can also help them  
in their professional practice - a highly  
recommended textbook. 

Sociology for nurses which is the 3rd edition edited by  
Elaine Denny, Sarah Earle and Alistair Hewison helps readers to 
understand how sociology contributes to the profession of nursing. 
The way in which each chapter starts and ends is excellent. 

ISBN: 9781509505418

Format: Paperback

Publisher: Polity Press

Edition: 3rd Revised edition

Rafsa Begum – Teacher of Health and Social care and Sociology.
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Quick update by Patrick Robinson 

Thatcherism
Stephen Farrall, School of  
Law, Sheffield University  
is making a film concerning  
the topic of Thatcherism.  

Watch this space
If you are looking for ideas or inspiration to liven up your sociology 
teaching, in each issue we review ICT related activities, guides, 
websites, book and film reviews for you to explore.

This is planned to be supported by an ESRC grant, details of 
this to come in Winter 2016.  In the meantime, take a look at 
trailer of a previous film about Thatcherism made by Stephen 
in the past: Please click the link below. The trailer looks 
great with really sharp editing, quality quotes and evocative 
shots of the different groups integral to the 1980s.  Refers 
to “privatisation as a norm” in one section and contains good 
music as background.  The full film is 40 minutes”.

Generation Right Trailer
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• Exclusive access to the  
BSA members area  
http://www.britsoc.co.uk/

• Huge discounts on  
conference and event  
registration

• Up to 50% discount on  
selected SAGE Publications 
books and journals

• FREE access to SAGE  
Sociology Full-Text Collection 
with over 45,900 articles

• Choice of international  
BSA journals, ‘Sociology’  
or ‘Work, Employment  
& Society’

• Three issues per year of  
the BSA's popular magazine, 
‘Network’

• Exclusive eligibility for  
BSA National Sixth Form 
Sociology Competition and 
funding opportunities

• And of course existing,  
valued Teaching Group  
member benefits,  
which include:

• FREE subscription to  
The Sociology Teacher, the 
online journal published 
three times a year which 
includes articles written by 
leading academics in the 
Social Sciences, reviews of 
recently published books and 
other informative editorial.

• Regional staff and student 
events which include  
member discount

• Regular news and views, 
ideas and proposals for  
lessons and a range of  
useful resources

• Support enabling you to raise  
the profile of Social Science 
teaching in your own region 

Please note that the views expressed in The Sociology Teacher and any enclosures or advertisements are not 
necessarily those of the BSA Teaching Group, the British Sociological Association (BSA) or BSA Publications 
Ltd.  While every care is taken to provide accurate information, neither the BSA, the Trustees, the Editors, nor 
the contributors undertake any liability for any error or omission. Copyright © BSA Publications Ltd 2016. 
Except where rights are retained by original authors of text and/or images. Material from this publication 
may be freely reproduced physically or electronically for circulation within educational institutions. 

B S A  T E A C H I N G  G R O U P  M E M B E R S H I P

www.britsoc.co.uk

Sociology teachers in schools and sixth form  
colleges, are now offered full BSA membership  
at the concessionary rate of £57pa (Jan to Dec),  
with the following benefits:
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